A‘

_ 2“5‘(5(")'\'? Examining Access and

PROMISE Achievement Gaps

This brief, the second in a series focused on equity in Career Technical Education (CTE), lays out a
strategy for state and local policymakers to confront historical inequities by using data to examine and
address gaps. It examines promising strategies from states that are using data to better understand
where and how learners are being under-served, identify root causes and disrupt historical inequities.

Using Data to Identify and Resolve Inequities in CTE

State leaders can use data as a tool to understand the effects of historical inequities and arm local
leaders to mitigate their impact. Data, when disaggregated to unmask differences in enrollment and
performance, can be a powerful tool to diagnose problems, navigate course corrections and evaluate
progress and impact. Yet there are some real challenges and limitations to CTE data. Historically, CTE
data have been collected by separate, non-longitudinal data systems (with secondary and
postsecondary CTE data often collected separately), relied on a mix of sound and self-reported
information, and had limited distribution among stakeholders and the public. Such archaic systems
limit the impact and usefulness of CTE data.

Some states, however, have invested in robust, linked data systems that allow for a closer examination
of learner outcomes. In these states, policymakers have leveraged their data systems to identify and
address the inequities in their own communities, working to close equity gaps by:

1 Leveraging accountability to draw attention to inequities;

1 Committing to data transparency; and

9 Examining root causes of achievement and access gaps.

Accountability as a Lever to Highlight Equity Gaps

Accountability can be a powerful lever for promoting equity. What gets measured matters, and
holding schools and institutions accountable for career readiness signals to local leaders that each and
every learner should be able to access high-quality CTE programs of study and experience work-based
learning, credentialing and instructional opportunities that will prepare them for success in the real
world. Valuing career preparation in state and federal accountability systems also ensures that local
and state leaders collect the data they need to identify access gaps in CTE programs of study and are
empowered to act on this information to close gaps.

However, accountability and public reporting systems must be designed to effectively provide local
leaders and community members with actionable information, as well as equip them with the skills to
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Key Equity Questions for CTE

State leaders should consider the following questions as they examine CTE enrollment and
performance data.

1 Canall learners access high-quality CTE programs of study?
I How does your state define access?

1 Are you considering the availability of high-quality CTE programs of study, transportation
barriers, waitlists, admissions barriers, etc.? Just because a program is geographically close
does not mean it is accessible.

9 Are certain populations over-represented or under-represented in CTE programs of study? Do
these trends persist within and across Career Clusters®?

9 Where are the biggest achievement gaps?

9 Areinequities persistent statewide, or are they isolated within districts, within schools or
within programs?

I How are you engaging the learners and communities you serve to better understand the
problem and identify solutions?

use this information. The widespread commitment by more than 30 states to measure career
readiness in federal accountability systems should be celebrated.' Yet many of the indicators states
chose to measure career readiness fall short of providing true transparency. For example, many states
have adopted accountability measures that are commonly known as meta-indicators, which combine
a menu of options for students to demonstrate college and career readiness. While this approach
appropriately recognizes the many pathways to postsecondary success, it can often mask student
achievement by blending different types of indicators. Without breaking down meta-indicators into
their constituent parts, knowing which students are achieving college and career readiness and which
pathways they are taking to get there may be impossible for the public. Furthermore, using meta-
indicators may encourage school districts to focus on the students most likely to reach these
benchmarks, while neglecting the rest. It is absolutely critical that states disaggregate performance
data by sub-populations to highlight inequities
and provide actionable information for local

The Value of Disaggregating Data
policymakers.

States must commit to disaggregating data to

highlight the performance of learners of color, The Strengthening Career and Technical
learners with disabilities, low-income learners, Education for the 21st Century Act (Perkins V),
female learners, etc. All too often, the which was reauthorized in August 2018,
achievement of these learners is masked by the includes requirements to enhance data
performance of their peers. Being transparent collection and reporting for new learner

with data allows families, community members populations — a move that will increase

and policymakers to more clearly identify where transparency in CTE. Meeting these

gaps exist and take action through either requirements could be the opportunity state
institution-based or policy-based solutions. leaders need to strengthen CTE data collection
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and reporting capabilities and ensure that data are available to inform decisionmaking, public
accountability and learner interventions.?

Well-designed accountability systems allow states and local leaders to identify critical access and
performance gaps and ensure that decisionmakers prioritize equity. But accountability alone is
insufficient to equip students, families and policymakers with the information they need to make
informed decisions. In addition to embedding career-focused indicators in their accountability
systems, states must commit to CTE data transparency and make access and performance data
available to the public.

Maryland’s Commitment to CTE Data Transparency

In Maryland, any member of the public can access enrollment and performance data reports for each
of the state’s 24 school systems and 16 community colleges.? Easy-to-use dashboards display
enrollment and performance data and enable users to filter results by a number of sub-populations
including gender, race/ethnicity, disability status, socioeconomic status and English proficiency.

Maryland makes CTE data available to the public in two primary ways. The first way is through
accountability reports such as the annual Program Quality Index (PQI) report,* which demonstrates
student performance on the six core CTE performance indicators under the Carl D. Perkins Career and
Technical Education Act of 2006 (Perkins 1V), and the Local Performance Accountability Report (LPAR),
which examines sub-population data. These reports allow the public to see whether recipients are
above or below the target for academic performance, graduation, technical skill attainment and more.
Both data dashboards are updated annually.

The second way Maryland makes CTE data available is through its CTE enrollment dashboards, which
display the available programs for
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performance and ensure more equitable enrollment. Local leaders use the disaggregated metrics in
the PQl and LPAR reports to make data-driven decisions when developing the annual Local Perkins



